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INTRODUCTION

Experts in the fields of Holocaust education and film education carefully chose the film extracts in this resource. However, the choice and scope of films included is not intended to be comprehensive. There are many interesting films that could have been included, specifically Nazi propaganda films such as The Eternal Jew (Der Ewige Jude) and other dramatised feature films such as the controversial Life is Beautiful and the highly acclaimed Sarah’s Key. Furthermore, there will be new films set during the Holocaust that will be made after this resource has been produced. For example, In Darkness was released at the time of writing and this, and other new films, may feature on our microsite
 designed to support Thinking Film, Thinking History in due course.

As with any study of a subject as expansive as the Holocaust, no one resource can ever hope to cover its breadth, depth and nuance. The choices of film, to some extent, are arbitrary and subjective. Arguably, this does not matter for the purposes of this resource, as its central focus is to establish a pedagogical approach to film and history with the Holocaust as a case study. What is important here are the questions teachers and students are encouraged to ask about films set in the past. These questions, and the discussions that will come about as a consequence, will be transferable to the study of any period represented in film. 

PEDAGOGICAL PRINCIPLES OF HOLOCAUST EDUCATION

Teaching and learning about the Holocaust presents unique challenges and opportunities, so when planning a lesson or programme of study certain key considerations need to be made. The Holocaust was a diverse and distinctive collection of events, many of which were distinctive in their extremity, and because of this role-play and empathy activities that are used for other subjects may not be suitable or wholly effective. 

For teaching to be purposeful, it is of paramount importance that it is grounded in secure historical knowledge and understanding of the events of the Holocaust. Any approach which assumes that there are neatly-packaged “lessons” of the Holocaust which students can simply absorb runs the risk of decontextualising history and misunderstanding the complexities of learning about this subject. The resource, therefore, includes two reference documents for students that are intended to provide some context to their learning:

· The Holocaust: an overview

· Glossary 

Additionally, teachers are recommended to use the interactive timeline on Laurence Rees’ excellent website http://ww2history.com.  The timeline can be found beneath the menu on the homepage.

The Holocaust has immense historical significance and considerable contemporary relevance, but it is not an easy subject to teach or to learn about. It raises crucial and timeless questions which resist simple answers, but this characteristic of complicating our thinking makes it educationally invaluable. 

The following general principles are intended to help educators in their teaching. They are distilled from key Holocaust education practitioners worldwide. In-depth commentary on these principles can be found on the website of the Task Force for International Cooperation for Holocaust Education, Remembrance and Research (www.holocausttaskforce.org). Teachers may find that similar educational principles are transferable to other histories that focus on sensitive and emotive topics. 

· Create a positive, student-centred, cross-curricular approach informed by dialogue with colleagues and supported by collaboration between departments. 

· Consider the intended learning outcomes and contemporary significance, whilst avoiding ahistorical comparisons.

· Define the term Holocaust, being specific, avoiding an all-encompassing definition. 

· Be precise with language – avoid stereotypical descriptions – including not seeing all Germans as Nazis. 

· Statistics are impersonal and difficult, if not impossible, to grasp. Focus on individual experiences to make understanding the enormity of the experience more personal.

· Where possible, use eyewitness testimony.

· Adopt an approach which is rooted in the historical events of the Holocaust. Make use of possible primary source material wherever and whenever possible. Be mindful however that much of this may have been created by the perpetrators. Teaching in this manner can reveal the range and complexity of historical evidence to students. 

· Choose resources carefully, with sensitivity to students, victims and survivors. This means avoiding the use of horrific imagery which can upset and desensitize students, dehumanise victims and portray those who suffered in a light that would be recognisable to the perpetrators. 

· Contextualise the history – just because it happened does not mean it was inevitable. Historical contextualisation is imperative if the event is not to be removed from its historical foundations and become a free-floating universal symbol of whatever people want it to be. 

· Make activities meaningful (no word searches or dot-to-dot games!). Be prepared to intentionally complicate students’ thinking – there are few, if any, simple answers. Similarly, avoid role-play/empathy activities – we cannot imagine or expect students to imagine what it was like to be in the camps or on a transport. 

· Avoid defining Jewish people solely by the Holocaust - teach about Jewish life in Europe before the war. It is these ways of life that were lost.

· Teaching Judaism does not automatically mean that the Holocaust should be taught. Judaism is not, and should not be, defined by the Holocaust.

· Ensure students are aware of the variety of cultural and religious communities across Europe. 

· Do not romanticise history. Teaching and learning about the Holocaust should not be redemptive but challenging. 

· It is important to see Jews (and others) not just as victims but also people who were also involved in resistance and rescue activities. 

· Teach about perpetrators as well as victims. Ensure that students do not assume that the Holocaust was merely conducted by Nazis; it was a continental event, which relied on the co-operation, collaboration, and acquiescence of many for its enactment. 

· Teach about those nations and communities who collaborated in the events, and those who simply had knowledge of them. However, avoid categorising contemporaries in simplistic ways or judging their behaviour with the power of hindsight. 

· Don’t forget non-Jewish victims, but neither include them in a catch-all definition of the Holocaust as this obscures much about the different victim groups. 

· Re-humanise all involved – the Nazis were humans not monsters. 

· Avoid simple, reductive answers to complex questions and issues.

· Encourage students to consider, and assess the validity of, differing interpretations of the Holocaust.

· Be a reflexive and informed practitioner who avoids perpetuating myths and misconceptions about the Holocaust, and continually updates their subject knowledge. 
INTERPRETATION

Feature films can be an absorbing and imaginative way of exploring the evidence we have of the past. Film can present information rapidly and its strength lies in its ability to convey atmosphere – allowing viewers to 'feel' history rather than to 'think' it.

Since the earliest days of cinema, filmmakers have looked to the past as well as the present to produce stories of the screen. Biblical epics, westerns, biographies of great figures, war movies, costume dramas, adaptations of classic novels and plays all portray our past and present history from a number of different perspectives. Or rather, the films RE-present history. What we are seeing did not actually happen, but is a version of what happened, given to us via researchers, a script, a director, actors, special effects and editors.

This provides problems as well as opportunities when using film in your History lessons. What is gained in terms of visualising historical events or people is sometimes hampered by a lack of historical accuracy. The artistic license taken by the filmmakers with events and people mean they perhaps portray events and people in a way that supports their filmic narrative. Some films use fictional rather than historical characters, or even merge several historical characters into one, for different artistic reasons. What is important is to stress with the students that a particular film is only one point of view of an event.

By encouraging students to consider why directors and producers choose to portray an historical event or person in the way they do, you can teach about different historical interpretations and how the purpose of a piece of film, be it a documentary, newsreel or feature film, can affect its view of the past. It is a valuable activity with older or high ability students to compare the interpretation of a film with that of a historian, analysing how a filmic narrative differs from an historical narrative. Furthermore, comparative work around different film interpretations of the same event such as ghettoisation in Schindler’s List or The Pianist is also worthwhile in developing students’ skills of historical analysis. The Historical Enquiry activity within this resource offers clip stimulus as a basis for such a task.

SIGNIFICANCE
Documentaries and other films can also be a great way to develop students’ skills of critical analysis and understanding of historical significance. This can range from asking students why there have been so many films and documentaries made about the Holocaust, or about World War Two, but less about the other periods. Does this tell us more about the historical events that have generated so much film production or their impact on the time these films were produced? Does it mean the Holocaust is more significant than other events in the past, that stories from this time period are easier to tell or that filmmakers believe there is contemporary relevance in retelling a version of events?

Students can also explore film and significance by examining which events in a historical period a director or producer has chosen to portray and why these might be more important than other events. For example, why did Spielberg in Schindler’s List choose to focus on someone who helped to rescue Jews, rather than someone complicit in their persecution? What impact has Schindler’s List had on our society’s understanding of the Holocaust? When the film was released as a video, Film Education produced a study guide
 that was sent to every school in the country with a copy of the video and in a recent research study
 looking into how the Holocaust was taught in schools, findings showed that “in terms of individually named resources, the film Schindler’s List was the most frequently cited, both among the most highly prioritised resources and in aggregate terms…” Despite the popularity of using film representations of the Holocaust in the History classroom, there are few guidelines for teachers about how best to approach this type of source material. Thinking Film, Thinking History aims to address this.

It is worth reflecting with students on how such a successful film as Schindler’s List can impact on society’s view of an episode from the past. For some people, their knowledge of the history of the Holocaust is simply what is represented in Schindler’s List or written by Anne Frank. In a sense, these texts have become almost iconic representations of the Holocaust and it is important that teachers make clear that in fact they only tell a small part of the story of the Holocaust. By showing a range of clips from Holocaust films and encouraging students to undertake research into specific areas of study, students’ appreciation of the complexity of this topic should become deeper and more sensitive.

A useful exercise for students watching a film of a period they have studied closely is to act as the historical consultant for the film – picking out historical inaccuracies and judging whether they agree with the portrayal presented. In considering issues of historical significance students can be encouraged to create their own films and documentaries, portraying the most important events of a period as they see it.

READING SOURCES
Students of history must learn how to read and interpret sources, developing the skills to identify, infer and take a critical approach to the evidence they encounter. In the same way, history students must consider closely the construction process not just of film but also of the history that it represents.

In the 21st century, sources are more than just books and pictures. Students need to be able to read and interpret personal footage, newsreel, documentary and film sources, comparing the different approaches each take to their subject matter.

Newsreels and documentaries provide particularly useful subject matter. By asking students to consider how footage is put together and what decisions are made about what to leave in and what to take out, they can reflect on the nature of sources. Are documentaries and newsreels primary or secondary sources? Why? For documentaries, does it make a difference if footage is reconstructed or original?

Are documentaries, newsreels and video testimony more reliable and/or useful than feature films in helping us to understand the past? Why? These sources are also constructions of history – they present a view of the past, usually with a particular purpose. Students can experiment with these genres using the resources provided below. British Pathé has newsreel clips available for download – students can use editing software to use the same images to present different historical perspectives, using different music, voiceovers and text to assess the impact on the viewer of these different techniques.

FILMS

As Thinking History, Thinking Film is aimed at a KS3 audience and above, all the film extracts included on the DVD are suitable for thirteen year olds.  However, some of the films are certified as 15 so teachers wishing to show the whole film to a class should preview it first to ensure there is no gratuitous use of graphic images and the language is suitable for a KS3 audience.  The certification of the films included is as follows:

Cabaret (15)

Defiance (15)

Fateless (12A)

Good (PG)

Into the Arms of Strangers (PG)

Judgement at Nuremberg (PG)

Night and Fog (15)

Schindler’s List (15)

Shoah (PG)

The Boy in the Striped Pyjamas (12A)

The Counterfeiters (15)

The Pianist (15)

CLASSROOM ACTIVITIES

1. GETTING STARTED
This starter activity aims to engage students in thinking about the differences between learning from film and learning about film. Using the student worksheet, teachers should introduce these central ideas before embarking on other elements of the resource.

The discussion activity towards the end of the worksheet requires students to consider the differences and similarities between feature films and documentaries in terms of assessing their authenticity in representing the past. Students should try to work out the type of questions historians might ask about a film that aims to authentically represent the past. For example: Who made this film? When was it made? Why was it made? What did the director choose to include/omit? What sources are relied upon in making this film?

This task is built upon in the next activity in which students explore responses to such questions in relation to specific films.
2. APPROACHING FILM IN HISTORY: KEY QUESTIONS
The aim of this resource is to encourage history students to interrogate specific moving image texts in order to reach deeper understandings of the Holocaust and the power of the moving image to communicate events from the past. When approaching a film set in the past, history students should ask key questions of the film text in order to evaluate its authenticity in representing and interpreting the past. These questions, to be used with any moving image source, focus on the following ideas:

Purpose      Representation      Interpretation      Significance

The activity requires you to organise your class into four groups, each of which focuses on a particular area of study. Any clip from the DVD can be used for this activity as this approach can be adopted for the study of any moving image source. Each group is given a worksheet with key questions under one of the areas of study. 

The questions below include some that are on the student sheets and some additional, extension questions for students who are gifted and talented, highlighted in bold. The students should all watch the same clip then discuss their questions in groups before reporting back their findings to the whole class. 

PURPOSE

· What type of historical source is this film? Primary? Secondary?

· Who produced it, and why?

· When was it produced and how might this impact on how we view the film?
· Who is the intended audience?

· Is it a reliable source? How can you test a source’s reliability?

REPRESENTATION

· Who are the central characters and how are they portrayed?

· Where is the narrative set?

· How do music, camerawork and lighting affect our perception?

· What meaning is communicated and how does the editing contribute to this?

· What themes are emphasised and how?

· What is not represented/not shown?

· Is there a “right” and a “wrong” way to represent the Holocaust?

· Should filmmakers try to represent mass atrocities? 

· What are the specific challenges to giving the Holocaust visual form as opposed to writing or speaking? 

· Can a film ever truly show the horror of the Holocaust?

· What can we not learn through film representations of the Holocaust?

INTERPRETATION

· How important is historical accuracy in this text?

· What aspects of the Holocaust are emphasised by this film?

· How have fictional elements (if any) been woven into the narrative? Why has the director chosen this approach?

· How reliable is this source as a historical text? How can we test the reliability of a source?

· Does the text strive for authenticity? If so, what strategies are used?

· What historical facts have been included and not included? Why?

· There are some things that happened during the Holocaust that we can never truly know about such as what happened inside the gas chambers once the gas was released or some of the experiences of the murdered Sonderkommando. In what ways, if at all, does the film address these “grey zones” of the Holocaust?

· How does the narrative avoid redemption/sentimentality? 

SIGNIFICANCE

· What is the significance of this text for historical study (and/or understanding) of the Holocaust?

· Why have so many film directors revisited this historical narrative?

· What does the text reveal about the cultural & social significance of the Holocaust? 

· How significant is the popularity of certain Holocaust films to our understanding of this period in history? 

· To what extent do “popular” Holocaust films broaden and deepen our understanding, or do they simplify and distort?

· Does the text shape or reflect contemporary cultural and social perceptions of the Holocaust?

· What is the value of this film or of Holocaust films more generally in helping you to understand the Holocaust?

After the groups have discussed their specific study questions, students should then see all the other areas of focus and you should chair a feedback discussion about the clip. Depending on the timings of your lesson, you may wish to repeat this activity with one or more of the clips on the DVD.  

The purpose of this activity, which should be highlighted in the plenary feedback at the end of the session, is to highlight the fact that moving image texts are constructs. It is crucial that students understand that these moving images do not simply provide a neutral vision of the past and that the effect on audiences is the result of specific editorial and directorial choices. The following activity relating to FILM LANGUAGE will help your students unpack these choices more confidently. 

3. APPROACHING FILM IN HISTORY: FILM LANGUAGE
For students to articulate their ideas about and understanding of moving image texts they require some of the vocabulary and grammar of film studies. 

The first part of the student worksheet entitled THEORY contains a series of key terms. It is recommended that teachers run through these fairly quickly before using them to analyse a feature film clip from the DVD together.

The second part requires students to practise using these terms by completing a sequence analysis. The clips recommended for interrogation are:

· Clip 3 – The Boy in the Striped Pyjamas 

· Clip 9 – Judgement at Nuremberg – Film Language

· Clip 12 – Into the Arms of Strangers 

The questions on the sheet guide students through their analysis; it is expected that this work would be completed in groups. Depending on how you are using this resource in your planning, teachers may wish to use this introductory task with a clip linked to a specific topic such as ghettos or resistance for example, or linked to a particular film that students will watch later in its entirety. There is a separate activity relating to HISTORICAL ENQUIRIES that you can refer to in order to select a clip that best fits your curriculum focus. The topics include:

· Antisemitism

· Ideology

· Nazi Propaganda

· The Experience of Children

· Ghettos

· Camps

· Rescue

· Resistance

· Justice
4. REPRESENTATION & INTERPRETATION
Using Holocaust related films provides a visual representation of this period and of historical characters that is unrivalled by any other medium. However, feature films sometimes give very simplified views of the past. Whilst these simplifications can be very useful to teach students about historical interpretations in an accessible way, they can also be problematic when trying to understand the complexity of the Holocaust. Some films include characters or events that have no basis in historical fact or, in some cases, are contrary to evidence from the period. Returning students to the KEY QUESTIONS activity is recommended here in order to allow them to consider why these inaccuracies or oversimplifications might have been included.

Increasing use of footage of this kind reflects the changing nature of history as a discipline in a digital and visual age. It is worth exploring with your students changes in the ways in which we ‘do’ history.

The purpose of this activity is for students to consider how the Holocaust is represented in different types of films, some of which are included on the DVD of film extracts. The films have been categorised into sections:

· Feature films including imaginary tales and those based on a true story

· Factual accounts including documentaries, newsreels and oral and visual testimony,

Viewing the clips as a whole class, teachers should begin with the clips of feature films. These are as follows:

Imaginary tales 

· Clip 1 – Cabaret 

· Clip 2 – Good

· Clip 3 – The Boy in Striped Pyjamas 

Based on a true story 

· Clips 4 & 5 – The Counterfeiters 

· Clip 6 – Defiance

· Clip 7 – Fateless 

· Clip 8 & 9 – Judgement at Nuremberg 
· Clip 10 – Schindler’s List 

· Clip 11 – The Pianist
The student worksheet provides background information that teachers should read through with students followed by stimulus questions, which can be applied to any of the clips from these films. It is not expected that teachers will watch every clip within every section but rather make choices based on time available. The learning objectives focus on understanding representation and this can be achieved using any of these clips.

Depending on time available, teachers should then work through the questions relating to the clips from factual accounts. On the DVD, these include:



 Factual accounts:

· Clip 12 – Into the Arms of Strangers

· Clip 13 – Night and Fog 

· Clip 14 – Shoah

The student activity sheet also references Newsreel footage and oral and visual testimony. These clips do not appear on the DVD but are available online. For newsreel footage, visit http://www.britishpathe.com/search/query/holocaust. When selecting footage to analyse, bear in mind the above pedagogical guidance to teaching the Holocaust. For examples of oral and visual testimony, visit http://dornsife.usc.edu/vhi/clipviewer/.

5. HISTORICAL ENQUIRY 


The historical enquiries in this section each contain analysis of a film clip from the DVD as a starting point.

The enquiries are designed to encourage students to reflect on the film clips as historical sources from which to begin to build a fuller and more comprehensive understanding of the topic in question through focused research. 

These notes are designed as a flexible approach to the topics; you are encouraged to set your own key questions, learning objectives and activities according to the age and ability of your students; they provide details about where further information can be found and other films that may be useful when completing a historical enquiry in this area with students. 

The enquiries are based around nine key themes that can be explored to enrich students’ understanding of the history of the Holocaust.

These themes are:

1.  Antisemitism

2.  Ideology

3.  Nazi Propaganda

4.  The Experience of Children

5.  Ghettos

6.  Camps

7.  Rescue

8.  Resistance

9.  Justice

Student activity sheets are provided for each area of enquiry, including focused questions related to specific clips on the DVD, research ideas and suggested links. The notes below provide teachers with background information and suggested approaches to these areas of historical enquiry.

5.1 ANTISEMITISM
INTRODUCTION

An understanding of antisemitism and its development is important to understanding Nazi ideology and the evolution of the Holocaust.  Antisemitism is known as the longest hatred, but the nature of antisemitism has changed over time. Nazi antisemitism was based on racial pseudo-scientific theory which developed in the 19th Century but also built on much older antisemitic thought. Suitable for Year 9 students upwards, this lesson uses a film clip from Fateless (2005) as a starting point. The film is based on the semi-autobiographical novel by Holocaust survivor, Imre Kertész. It follows the story of a young boy who in 1944 is captured by the Nazis and sent to Auschwitz, Buchenwald and Zeitz concentration camps.
CLIP ANALYSIS

Using the student worksheet as a focus, show clip 7 from Fateless. Students work in small groups to discuss the questions, making brief notes about what they understand about antisemitism from this clip then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use this film extract to begin a wider historical enquiry about antisemitism and the Holocaust.

ANTISEMITISM OVER TIME

The Hungarian Jews shown in the film extract are shown discussing the impact of the yellow star. The imposition of the Jewish star is an example of one antisemitic law imposed by the Nazis on the Jews of Europe. A historical enquiry into Nazi antisemitism should begin with a study of the origins of antisemitism and a discussion with pupils about the kind of accusations made against the Jews over time. Students could then look at how the nature of antisemitism changed in the 19th century from religious antisemitism into a pseudo-scientific antisemitism. This would also allow for students to explore the impact these developments had on the development of Nazi antisemitism and links well to other activities in the resource relating to Ideology.

ANTI-JEWISH LAWS

A historical enquiry into how the Nazis put their antisemitism into action is also a useful focus for students when studying the Holocaust. An enquiry focussing on the implementation of the anti-Jewish laws will allow students to explore both the antisemitism that underpinned such laws, and also on the human impact of these laws. This enquiry could begin by exploring the reaction of the characters in Fateless to the imposition of the Jewish star, and then move on to focus on the other anti-Jewish laws and their impact. The “Teaching Tools” section of the Holocaust Educational Trust website contains a useful classroom activity for students to consider the escalation and impact of anti-Jewish laws.
EXTRA RESOURCES

Holocaust Educational Trust – “Teaching Tools”

http://www.het.org.uk/index.php/education-general/login
United States Holocaust Memorial Museum – Antisemitism in History

http://www.ushmm.org/wlc/en/article.php?ModuleId=10007167
Nazi antisemitism

http://www.spartacus.schoolnet.co.uk/GERantisemitism.htm
The Holocaust Explained – What is antisemitism?

http://www.theholocaustexplained.org/ks3/anti-semitism/
OTHER FILMS 

The Pianist (2002) is adapted from the autiobiography by the Polish musician Władysław Szpilman. It tells the story of Szpilman’s experiences from the invasion of Poland in September 1939; his time living in the Warsaw Ghetto and the deportation of his family; his escape from the Ghetto and his time in hiding, including his rescue by a German Army Officer. In the opening sequences of the film, Szpilman and his family react to the imposition of various anti-Jewish laws.

5.2 IDEOLOGY
INTRODUCTION

To understand the how and why the Holocaust happened, it is important that students have an understanding of what the Nazis believed. Nazi beliefs about race and racial hygiene are central to the persecution of the Jews and other groups in the 1930s and our understanding of the history of the Holocaust. Suitable for Year 9 students upwards, this lesson uses two film extracts as a starting point: 

1. Cabaret (1972) is set in 1931 Berlin, and is loosely based on the Broadway musical Cabaret by Kander and Ebb. The Broadway musical was itself adapted from The Berlin Stories of Christopher Isherwood and the play I am a Camera. Isherwood lived in Berlin during the late 1920s and early 1930s and was witness to the rise of the Nazi Party. He was very involved in the adaptation of his works for the stage.

2. Good (2008) is based on the stage play of the same name by British playwright C.P. Taylor. The film explores how a liberal professor, Halder, becomes involved in the Nazi war and killing machine as a result of his moral cowardice and corruption. Halder still sees himself as a ”good man” despite his involvement with the Nazis. 

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 1 from Cabaret and clip 2 from Good. Students work in small groups to discuss the questions, making brief notes about what they understand about Nazi ideology from these clips then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING IT FURTHER

Below are some suggestions about how you could use these clips to begin a wider historical enquiry about Nazi Ideology.

One of the key elements of any historical enquiry is to define the terms of reference; in this case what exactly is meant by ”ideology”? This is useful when focussing on both Nazi ideology but is transferable to a study of Communist Russia or Fascist Italy. The following definition from the Oxford English Dictionary may be helpful to use with students:

“A system of ideas which forms the basis of political theory.”
Building on the students’ previous work on clip analysis from Cabaret and Good, it may be useful to begin an enquiry by focussing on student’s prior knowledge of Nazi ideology. Many students will be able to tell you about Nazi antisemitism and racism and these can be a useful starting point for a further exploration of Nazi beliefs. Based on these two clips and their own general knowledge, students could work in small groups to create a list of what they think are the 10 key Nazi beliefs.

From this point, students could then look at the 25 point programme of the National Socialist German Workers’ Party (via link below) and complete an analysis of Nazi beliefs. This will allow students to compare their list of key Nazi beliefs to the real programme of the Nazi Party. 

Alternatively, students could use a variety of source materials, including Nazi propaganda posters, Hitler’s writings from the 1920s and 1930s, and Nazi programmes to explore the regime’s ideology. Students should be encouraged to use their source analysis skills to draw out the key messages from this material.

EXTRA RESOURCES

25 point programme of the National Socialist German Workers’ Party, April 1920

http://www.historyplace.com/worldwar2/riseofhitler/25points.htm
A selection of Nazi Propaganda from before 1933

http://www.calvin.edu/academic/cas/gpa/posters1.htm
Extracts from Mein Kampf

http://www.historylearningsite.co.uk/Adolf_Hiter_Mein_Kampf.htm
Various Documents about Nazi Beliefs from Yad Vashem

http://www1.yadvashem.org/about_holocaust/documents/part1/doc1.html
‘Tomorrow Belongs to Me’ Lyrics

http://www.karaoke-lyrics.net/lyrics/soundtrack-cabaret/tomorrow-belongs-to-me-192984
OTHER FILMS

Triumph of the Will (1935) is a Nazi Propaganda film made by Leni Riefenstahl. The film was records the 1934 Nazi Party Congress in Nuremberg. The film contains footage of speeches made by leading Nazis as well as depicting a mass rally. It shows iconic footage of the Reichsarbeitsdienst (Reich Labour Service) and the Hitler Youth. 
5.3 NAZI PROPAGANDA
INTRODUCTION

Propaganda was one of the key tools used by the Nazis to control the people living in Nazi Germany and to influence their opinions. It was used to encourage the German people to think about Germany in a certain way, but was also was used in their campaign against the Jews. Film was a key component of Nazi propaganda with feature films depicting Jews as demonic, unscrupulous and parasitic. The Nazis also produced films as a camouflage for their real actions and intentions during the Holocaust. This enquiry could stand-alone or build on work completed using the Historical Enquiry: Ideology section. Suitable for Year 9 students upwards, this lesson uses a film clip from The Boy in the Striped Pyjamas (2008) as a starting point. Based on the novel of the same name by John Boyne, The Boy in the Striped Pyjamas tells the story of Bruno, the 9-year old son of a high ranking Nazi and his relationship with Shmuel, a 9-year old Jewish camp inmate. Their story, described at the start of the novel by Boyne as a ‘fable’, is set against the backdrop of life under the Nazi regime.

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 3 from The Boy in the Striped Pyjamas. Students work in small groups to discuss the questions, making brief notes about what they understand about propaganda during the Holocaust from this clip then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use this clip to begin a wider historical enquiry about Nazi propaganda during the Holocaust.

Before beginning a historical enquiry, it would be useful to explore what we mean by the term “propaganda” with students. They will often have studied World War One posters as a form of propaganda in their History lessons and may have even seen extracts from the British World War One propaganda film, The Battle of the Somme (1916). A useful discussion could be had about the different forms that propaganda can take.

THE THERESIENSTADT FILM, JUNE 1944.

In June 1944, the Red Cross visited the Theresienstadt Ghetto after an invitation from the Nazi authorities.  This was an attempt to dispel rumours about the mass murder of the Jews. Theresienstadt had been adapted, prior to this visit, into a “model Jewish town.” Trees were planted, a bank was set up, cafes were created and children were allowed to play in newly created play areas. The Red Cross made their visit and left impressed with the conditions they had seen. After the visit, the Nazis made a propaganda film, commonly known as “The Führer Gives the Jews a City” (1944) showing the “model Jewish town” they had created in Theresienstadt.  This film was directed by a Jewish prisoner, Kurt Gerron. This film is depicted in the film clip taken from the The Boy in the Striped Pyjamas. 
Students could discuss the images shown in The Boy in the Striped Pyjamas and the characters reactions to these images before beginning a historical enquiry structured around the Nazi propaganda film. This enquiry could allow students to focus on the techniques used to create the film and how these created a positive image of life in the ghetto. This could then be compared to evidence, photographs and survivor testimony from the inmates of Theresienstadt. Students could compare the interpretation given by the Nazi film with the reality of the ghetto explaining the key differences, as well as considering the purpose of the film. Information about the Theresienstadt film can be found at the Unites States Holocaust Memorial Museum link below.
DEPICTIONS OF JEWS IN NAZI PROPAGANDA

The Jews and the supposed threat they posed to Germany was a theme that ran through many Nazi sponsored books and films in the 1930s and 1940s. A historical enquiry into the depiction of Jews in these books and films can allow students to see how the Nazis wanted Jews to be portrayed, the accusations levelled at them as a group and the methods used to get these particular views across. These in turn can add depth to students understanding of Nazi propaganda films such as The Eternal Jew (1940) or Jud Süss (1940) and allow an in-depth analysis of the techniques used to construct the film and the message of the film.

Children’s books such as Trust No Fox on his Green Heath and No Jew on his Oath written by Elvira Bauer, or Der Giftpilz (the Toadstool) by Ernst Heimer can be used to analyse what the Nazis wanted children to believe about the Jews. They can also be used to explore how that representation was created and the effects used in these texts. It may also be useful to analyse the promotional posters for films such as The Eternal Jew and Jud Süss in a similar way to look at how the Jews are depicted and the effects used to create these images. 

THE WARSAW GHETTO FILM

In 1942 the Nazis sent a film crew to the Warsaw Ghetto with the aim of making a propaganda film about the ghetto. After World War Two, the film sat in an archive until it became a key source for historians trying to understand life and conditions in the Warsaw Ghetto. In 1998, another reel of footage, taken at the same time was discovered in a vault on an American airbase. This footage contains retakes of staged scenes, changing the way historians viewed the original footage that had become so important to their understanding of the Warsaw Ghetto. A Film Unfinished (2010) is an important source to help understand this process.

The Warsaw Ghetto film provides the opportunity to complete a historical enquiry into how the Nazis depicted the ghetto on film, but also to investigate the message the Nazis hoped to get across in the original footage and how the rediscovered footage changes our understanding of that message. Students could focus on how the editing of the film, the inclusion of certain footage and the exclusion of other footage changes the message of the film.
EXTRA RESOURCES

United States Holocaust Memorial Museum – Theresienstadt: Red Cross Visit

http://www.ushmm.org/wlc/en/article.php?ModuleId=10007463
Der Giftpilz (The Toadstool) 
http://www.calvin.edu/academic/cas/gpa/thumb.htm
Trust No Fox on his Green Heath and No Jew on his Oath 

http://www.calvin.edu/academic/cas/gpa/fuchs.htm
The Eternal Jew Film Poster

http://www.ushmm.org/propaganda/archive/film-eternal-jew/ 

A Programme for Jud Süss.

http://www.calvin.edu/academic/cas/gpa/judsuss2.htm
OTHER FILMS 

A Film Unfinished (2010) is a documentary film which explores the creation of the Warsaw Ghetto film, a Nazi propaganda film. The original 60 minutes of film footage shot in May 1942, became an important piece of evidence for historians about life and conditions in the Warsaw Ghetto. The discovery of further footage complicated our understanding of the record the original footage presented. This documentary presents all the footage together highlighting the scenes that were staged by the Nazis.

The Eternal Jew (1940) is a Nazi propaganda film which is presented as a documentary. It combines feature film footage, documentary footage and new footage shot after the invasion of Poland in 1939 to depict the Jews as sub-human and backwards. The film uses footage from Polish ghettos as well as footage of Hitler’s speeches.

5.4 THE EXPERIENCE OF CHILDREN
INTRODUCTION

The experience of children is an aspect of the Holocaust that has come under intense study in recent years. Historians are now beginning to explore the experience of children who were hidden during the Holocaust, those who came to the United Kingdom on the Kindertransport (Children’s Transport) and the experience of children in ghettos and camps. This is an area of the Holocaust that may resonate with students as many of them will be at a similar age to those they are studying. 

Suitable for Year 9 students upwards, this lesson uses a film clip from Into the Arms of Strangers: Stories of the Kindertransport (2000) as a starting point. This film, based on testimony and archive footage, is a documentary that tells the story of the 10,000 unaccompanied children who came to the United Kingdom on the Kindertransport of 1938-39. The documentary tells their story from the rise of the Nazi party, through the discriminatory laws and events of Kristallnacht to their departure for the UK and their lives here. 

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 12 from Into the Arms of Strangers. Students work in small groups to discuss the questions, making brief notes about what they understand about the experience of children during the Holocaust from this clip then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use this clip to begin a wider historical enquiry about the experience of children during the Holocaust.

KINDERTRANSPORT 

Kindertransport is the name given to the rescue mission that took place between 1938 and 1939 that allowed 10,000 unaccompanied Jewish children from Germany, Austria and Czechoslovakia to come to the United Kingdom. The children were housed with British foster families, in foster homes, hostels and farms. Only a small number of those children who came to the United Kingdom on the Kindertransport were reunited with their parents after World War Two.  

A historical enquiry into the experience of children focussing on the Kindertransport could begin by focussing on the life of a specific Jewish child before the rise of the Nazis and the persecution of the early 1930s. The testimony of Harry Bibring can be found on Recollections: Eyewitnesses Remember the Holocaust
. Harry came to the UK on the Kindertransport and discusses his life in Austria before leaving as a refugee. Other testimonies of Kindertransport refugees can be found on Into the Arms of Strangers. 

Once students have investigated the background of their Kindertransport refugee, they could move on to focus their enquiry into why the situation changed in November 1938 through an investigation of Kristallnacht: its organisation, events, responses and the impact on the lives of Jewish families in Germany and Austria. As part of this historical enquiry students could look at how families made the decision to send their children on the Kindertransport. Why did some families send their children and others chose to keep their children with them? This opens the opportunity to have a discussion with students about how much German Jews really knew about the dangers of their position and enables a discussion about Jewish responses to persecution in the 1930s.

The enquiry could be developed to look at the issues faced by Kindertransport refugees when they arrived in the United Kingdom. The story of the Kindertransport could also provide a useful contrast to the experience of British children experiencing evacuation during World War Two. A variety of testimony, photographs and artefacts about the Kindertransport can be found at the Imperial War Museum.

HIDDEN CHILDREN

Our understanding of the experience of hidden children is an area of the history of the Holocaust that is rapidly developing. A historical enquiry about hidden children should be linked to a study of those people who helped hide them, many of whom were subsequently recognised as Righteous Amongst the Nations (see the historical enquiry entitled RESCUE).

A historical enquiry about the experience of hidden children can cover a vast number of experiences and any enquiry should reflect this. Many children were hidden in convents and monasteries where they assumed the identity of Christian children for the duration of the war. Other children were hidden with their families, such as the account represented in the feature film In Darkness (2012). Perhaps the most famous story of a hidden child is that of Anne Frank. Many students will study the story of Anne Frank at Key Stage 2 and this can be a useful frame of reference for beginning a deeper enquiry into the experience of hidden children.

By following the links below, students can construct an enquiry into the experience into hidden children based on a case study of one child and focussing on three key areas:

· To hide or not to hide? 

· What life was like for children in hiding? 

· What happened afterwards? 

EXTRA RESOURCES

Imperial War Museum – Kindertransport

http://www.iwm.org.uk/history/kindertransport#
United States Holocaust Memorial Museum – Hidden Children Exhibition
http://www.ushmm.org/museum/exhibit/online/hiddenchildren/index/
Yad Vashem – Kristallnacht
http://www1.yadvashem.org/yv/en/exhibitions/kristallnacht/index.asp
Yad Vashem – Righteous Amongst the Nations who Hid Children

http://www1.yadvashem.org/yv/en/righteous/stories/rescue_of_children.asp 

Shoah Foundation - I witness.

http://iwitness.usc.edu/SFI/
United States Holocaust Memorial Museum – Children and the Holocaust

http://www.ushmm.org/wlc/en/article.php?ModuleId=10005142
Anne Frank House

http://www.annefrank.org/
OTHER FILMS 

In Darkness (2012) is based on the true story of Leopold Socha, a sewer worker and petty thief in Lvov, who took action to rescue Jews he found hiding in the sewers of the city. Originally Socha helped the Jews for payment, but when the money ran out he continued to help. He succeeded in rescuing 14 Jews and was recognised as Righteous Amongst the Nations in 1978. Some of the scenes in this film are of a graphic nature. You should also be aware that some of the language in this film is not appropriate for students in Key Stage 3. 

Sarah’s Key (2010) is based on the novel by Tatiana De Rosnay. The film follows the story of an American journalist investigating the Vel d’Hiv round-ups in Paris in 1942. It tells the story of a young girl’s experiences, tackling the complicity of the French bureaucracy, police and army, but also explores the many French people who tried to rescue Jews and keep them hidden from the authorities despite the risks to themselves. 

Good (2008) is based on the stage play of the same name by British playwright C.P. Taylor. The film explores how a liberal professor, Halder, becomes involved in the Nazi war and killing machine as a result of his moral cowardice and corruption. Halder still sees himself as a ”good man” despite his involvement with the Nazis. In the course of the film, Halder, in his new SS role, becomes involved in the events of Kristallnacht.

5.5 THE GHETTOS
INTRODUCTION
The first ghetto of the Holocaust was established at Piotrków Trybunalski in Poland in October 1939. Over the course of the Holocaust the Nazis established over 1,000 ghettos, the largest of which was found in Warsaw. Many of the victims murdered during the Holocaust experienced the trauma of ghettoisation, and this makes it important for our students to have a solid understanding of what a ghetto was, as well as what life was like in a ghetto. Suitable for Year 9 students upwards, this lesson uses a film clip from Schindler’s List (1993) as a starting point. The film is based on the novel by Thomas Keneally Schindler’s Ark and tells the story of German businessman Oskar Schindler, who saved the lives of more than 1,000 Jews from deportation to Auschwitz. 

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 10 from Schindler’s List. Students work in small groups to discuss the questions, making brief notes about what they understand about ghettos during the Holocaust from this clip then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use these clips to begin a wider historical enquiry into the role of ghettos during the Holocaust.

WHAT WAS A GHETTO?

The term ghetto was first coined in the 15th century in Venice, Italy. The first ghetto in Venice was subject to very strict regulations and had high walls. The gates of the ghetto were sealed overnight and on important Christian holidays such as Easter and Christmas. This term was applied to the areas where Jews were concentrated under the Nazi regime.

A historical enquiry into the topic should allow students to focus on the defining features of ghettos. There is no such thing as a typical ghetto as the term could mean different things at different times and in different places under Nazi control. An exploration of the variety of ghetto types will allow students to understand the complexity of the term and the complexity of the Holocaust. Students could begin their enquiry about the ghettos by focussing on case studies of either Warsaw or Lodz. These case studies could be explored through the use of maps, photos, Nazi film footage (in the case of Warsaw), and survivor testimony. Students could build up a picture of what the Warsaw or Lodz Ghetto looked like and then compare this to a ghetto from Hungary, where ghettos were often more short lived, and were more likely to be one street cordoned off by a chain or in a Brickworks or factory.

Both Yad Vashem and United States Holocaust Memorial Museum have excellent photo archives where images of ghettos can be found for use with students. The online exhibition The Story of Munkács has a section on the ghetto in the Hungarian town which provides a useful comparison to the Warsaw Ghetto. Representations of the ghetto in Fateless (2005) could also be used as an interesting contrast to the Krakow Ghetto depicted in Schindler’s List (1993).

WHAT WAS LIFE LIKE IN THE GHETTOS?

A historical enquiry into life in the ghetto is an important part of the study of the Holocaust. Many Jews lived in poor conditions, with little or no food. But ghetto life is also important as it shows how the Jewish communities often worked to ensure that life continued. Life in the ghettos can be looked at through several key areas such as:

· living conditions (including health)

· work 

· organisation

· education 

· cultural life 

The Pianist (2002) is a useful source for introducing life in the ghetto and this feature film representation can be compared to photographs, archive footage and survivor testimony from real Nazi controlled ghettos. The Pianist also allows students to see that life in the ghettos was different for different groups of people; this can be explored using the scene in the film where Szpilman is playing the piano in one of the ghetto cafes.

Clip 10 from Schindler’s List could be used to investigate with your students how some Jews perceived the ghetto and how they adapted to life within its walls.

WHY WERE GHETTOS ESTABLISHED?

Starting with clip 10 from Schindler’s List, students can also develop a historical enquiry into the purpose of the ghettos. An initial discussion could focus on what the Jews in this scene perceive the purpose of the ghetto to be. This discussion could be further developed by using survivor testimony, evidence from the Nazis and information about the Lodz Ghetto to explore the main purpose of the establishment of ghettos.

EXTRA RESOURCES

Yad Vashem – Photographs of the Warsaw Ghetto

http://www1.yadvashem.org/yv/en/exhibitions/warsaw_ghetto/index.asp
Map of the Warsaw Ghetto

http://fcit.usf.edu/holocaust/MAPS/map007.HTM
United States Holocaust Memorial Museum – Lodz Ghetto

http://www.ushmm.org/wlc/en/article.php?ModuleId=10005071
Yad Vashem – The Story of Munkács.

http://www1.yadvashem.org/yv/en/exhibitions/communities/munkacs/index.asp
OTHER FILMS 

A Film Unfinished (2010) is a documentary which explores the creation of the Warsaw Ghetto film, a piece of Nazi Propaganda. The original 60 minutes of film footage, shot in May 1942, became an important piece of evidence for historians about life and conditions in the ghetto. The discovery of further footage complicated our understanding of the record the original footage presented. This documentary presents all the footage together highlighting the scenes that were staged by the Nazis.

Fateless (2005), a Hungarian film tells the story of Gyurka, a 15-year old boy who is deported to Auschwitz-Birkenau, Buchenwald and Zeitz Concentration Camps. This film is useful to challenge students’ perceptions of what ghettos were like. In the film Gyurka is confined to a ghetto which is a converted brickworks. Some of the scenes in this film are of a graphic nature, so you should choose clips carefully to ensure they are appropriate for your students. 

The Pianist (2002) is adapted from the autobiography by the Polish musician Władysław Szpilman. It tells the story of Szpilman’s escape from the Warsaw Ghetto and his time spent in hiding for the remainder of the war. The film depicts the Warsaw Ghetto Uprising and the Nazi response to it. The Pianist also allows for an exploration of the underground printing presses that could be found in the Warsaw Ghetto.

5.6 THE CAMPS
INTRODUCTION

The camp system played a central part in the Holocaust, being the place where nearly 3 million of the victims were murdered. They also became a place of imprisonment and work for many others. This lesson focuses on what life was like for those who became inmates in the camp system. It also provides us with an opportunity to challenge our students misconceptions about the different types of camps, their function and life in the camps. Suitable for Year 9 students upwards, this lesson uses two film extracts as a starting point: 

1. Night and Fog (1955) is a French documentary film that focuses on the Camp System under the Nazis. Made just 10 years after the liberation of the camps, it uses both colour footage shot in 1955 with black and white footage and stills taken during the Third Reich. It was made in collaboration with two Holocaust survivors and received overwhelmingly positive reviews on its release. It did however also cause some controversy through its depiction of a French police officer guarding Pithiviers Transit Camp. You should be aware that this film includes some very graphic images which are not appropriate for students in Key Stage 3. When using this film, consider carefully the principles of Holocaust education outlined above.

2. Shoah (1985) is a 9 ½ hour documentary film made by Claude Lanzmann. The film does not use any archive footage, but is based solely on the testimony of survivors, eye-witnesses and perpetrators of the Holocaust. This testimony is often coupled with contemporary footage of the sites and locations under discussion. The film contains testimony from well known figures such as Jan Karski and Rudollf Vrba, as well as other lesser known figures.

CLIP ANALYSIS

STEP 1

Before watching these two film clips it is important to contextualise some of what students will see. Both clips reference the camps and it is important for students to understand that there was more than one type of camp during the Holocaust. Introduce the different types of camp and their purpose (see definitions below). For each type of camp, ask students if they know any of their names. (It is most likely that students will be able to tell you the names of death and concentration camps. It is less likely they will be able to tell you the name of labour or transit camps.)

The following definitions may be of use.

1. Death camp – A death camp was a place built to murder Jews, usually using gas chambers or starvation. The Nazis built six death camps: Auschwitz-Birkenau, Bełżec, Chelmno, Majdanek, Treblinka and Sobibor. These were found in Poland.

2. Concentration camp – A concentration camp was a special prison camp established by the Nazis to hold their enemies, including political opponents and Jews. These camps often aimed to “re-educate” these opponents through forced labour. These camps were found across Europe. Examples include Bergen-Belsen, Ravensbruck, Buchenwald, Dachau, Mauthausen, and Sachsenhausen.
3. Labour camps – A labour camp was a camp that was established near to a factory or worksite. The inmates of these camps were forced to work in harsh conditions and with poor rations. Many of these camps were temporary. Labour camps were found across Europe including the Channel Islands. Examples include Alderney, Flossenberg, Dora-Mittelbau, and Neuengamme.

4. Transit camp – A transit camp was built as a holding place for Jews and others before they were deported to one of the other camps. These were found across Europe. Examples include Drancy, Mechelen, Westerbork.

STEP 2

Using the student worksheet as a focus, show clip 13 from Night and Fog. Students work in small groups to discuss the questions then feedback ideas to the whole class. Do the same with clip 14 from Shoah. After viewing both clips, students make brief notes about what these clips show about the camps. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use these clips to begin a wider historical enquiry about the camp system and life in the camps.

ARRIVAL, SELECTION AND ENTRY

As a further introduction to the camps, you could explore the Auschwitz Album (referenced below), the only surviving visual evidence of the process of mass murder at Auschwitz-Birkenau. It shows the arrival of a transport of Hungarian Jews at Auschwitz-Birkenau in 1944. The album shows the victims from the point they get off the cattle wagons at the ramp in Auschwitz, through the selection process and their induction to the camp. This record of a transport arriving at Auschwitz is useful for familiarising your students with the process of arrival, selection and entry to the camp.

You could also use Holocaust related art to enrich your students understanding of life in the camps. Some child artists you may wish to explore are Helga Weissova, Ella Liebermann or David Olere. Information and examples of these artists work can be found using the links below.

CONDITIONS

When watching clip13 from Night and Fog, ask your students to focus on the conditions in the different types of barracks that are shown in the clip, and the daily routine of the prisoners. From this point students could move onto look at comparing the film’s description of life in the camp with survivor testimony from prisoners who were there. You could use written testimony or video testimony such as that found on Recollections: Eyewitnesses Remember the Holocaust
. Some of the testimony about life in the camps can be very graphic. Make sure you read through survivor testimony before using it with your students and select testimony appropriate to the group with whom you are working.

SONDERKOMMANDO

Another aspect of camp life you could explore is that of the Sonderkommando. It is important to note that the history of the Sonderkommado and testimony from Sonderkommado survivors can be very distressing due to the nature of the work they were engaged in. You may wish to explore this area with older students.

The Sonderkommando were groups of Jewish prisoners who were forced to work in the gas chambers and crematoria of Death Camps such as Auschwitz-Birkenau. Their main task was to dispose of the bodies of those murdered in the gas chambers. The Sonderkommando had a very short life expectancy as they were regularly killed to hide evidence and knowledge of Nazi crimes.

Clip 14 from Shoah provides an opportunity to hear part of the story of one Sonderkommando from an unusual perspective. Students could explore how the Nazis exploited the bodies of those who were murdered for economic reasons; this could be based around one individual such as Kitty Hart-Moxon, who worked in the Kanada area of Auschwitz-Birkenau or through other members of the Sonderkommando such as Filip Müller or Dario Gabbai, whose testimony appears in Recollections: Eyewitnesses Remember the Holocaust.
EXTRA RESOURCES

The Auschwitz Album

http://www1.yadvashem.org/yv/en/exhibitions/album_auschwitz/index.asp
Testimonies about life in the Camps

http://www1.yadvashem.org/yv/en/holocaust/resource_center/item.asp?gate=1-5
The Auschwitz-Birkenau State Museum

http://en.auschwitz.org/m/
The Artworks of Ella Liebermann

http://art.holocaust-education.net/explore.asp?langid=1&submenu=200&id=38
The Artworks of David Olere

http://art.holocaust-education.net/explore.asp?langid=1&submenu=200&id=37
The Artworks of Helga Weissova and Ella Liebermann

http://kurioso.es/english-2/the-kids-who-lived-and-drew-the-holocaust/
OTHER FILMS 

Fateless (2005), a Hungarian film, tells the story of Gyurka, a 15-year old boy who is deported to Auschwitz-Birkenau, Buchenwald and Zeitz concentration camps. This film is useful to challenge students’ perceptions of what camps were like. For example, in Zeitz, Gyurka is housed in a tent rather than barracks. Some of the scenes in this film are of a graphic nature, so teachers should preview the clips they choose to ensure they are appropriate for their students. 

Good (2008) is based on the stage play of the same name by British playwright C.P. Taylor. The film explores how a liberal professor, Halder, becomes involved in the Nazi war and killing machine as a result of his moral cowardice and corruption. Halder still sees himself as a “good man” despite his involvement with the Nazis. At the end of the film, Halder visits a camp in the search for this friend and during this scene we are shown various aspects of the camp and those interned.

5.7 RESCUE
INTRODUCTION

Rescue is an important theme to explore with our students when studying the history of the Holocaust. When trying to explain how the Holocaust happened, Edmund Burke is often quoted: ”All that is necessary for the triumph of evil is that good men do nothing.” This can create the idea that everyone in Europe stood by and allowed the events of the Holocaust to take place. While it is true that there are many who were bystanders, it is important to explore the stories of those who did take action to rescue Jews during the Holocaust.  Suitable for Year 9 students upwards, this lesson uses a film clip from The Pianist (2002) as a starting point. The film is adapted from the autobiography by the Polish musician Władysław Szpilman. It tells the story of Szpilman’s experiences from the invasion of Poland in September 1939, his time living in the Warsaw Ghetto and the deportation of his family, his escape from the ghetto, and his time in hiding, including his rescue by a German Army Officer. 

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 11 from The Pianist. Students work in small groups to discuss the questions, making brief notes about what they understand from this clip about rescue during the Holocaust then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use this clip to begin a wider historical enquiry about rescue during the Holocaust.

RIGHTEOUS AMONG THE NATIONS

The clip used for analysis is taken from The Pianist and portrays the rescue of Szpilman by Wilm Hosenfeld. The story of Hosenfeld can be challenging for students as he is a German Army Officer – in our students’ minds he should, therefore, support Nazi policy against the Jews. However, his story can form the basis on an enquiry into the motivation of different rescuers and what actions people took to rescue. 

Yad Vashem Holocaust Martyrs' and Heroes' Remembrance Authority leads a programme that recognises non-Jews who rescued Jews during the Holocaust. They publish many stories of those who acted to rescue Jews on the Righteous Amongst the Nation section of their website (see link below). An enquiry into the Righteous could be based around a selection of rescuers from around Europe including those from Germany thus challenging students’ perception that all Germans agreed with Nazi policy. This would allow students to explore the different types of actions people took to rescue, different motivations for rescuing and the different risks taken by rescuers as the punishment for rescue in Poland and Soviet Russia was significantly harsher than for those who rescued in Western Europe. 
BRITISH RESCUERS

Yad Vashem has recognised 14 Britons as Righteous Among the Nations and in March 2010, the British Government recognised 27 Britons as British Heroes of the Holocaust for their actions to rescue Jews. An enquiry into British rescuers, such as Frank Foley also provides opportunities to explore bigger questions such as “is it ever right to break the law?” An educational resource that focuses on the British Heroes of the Holocaust can be found on the “Teaching Tools” section of the Holocaust Educational Trust website.

MUSLIM RESCUERS

Recently in Holocaust research there has been a large focus on the Balkan region and this had led to us having a greater awareness and understanding of the role played by the Muslim population in the region in the rescue of Jews during the Holocaust. A historical enquiry into the role of Muslim rescuers could greatly challenge our students’ understanding of the relationship between the two faiths, but also challenge the preconception that Islam and Judaism are opposed to each other.

Yad Vashem has on online exhibition which could form the basis for a historical enquiry into the role of Muslim rescuers in Albania. Rescuers in Albania were motivated by the concept of Besa, a code of honour which literally means “to keep the promise.” An exploration of Besa and those who rescued provides another dimension to our understanding of rescue during the Holocaust.

JEWS WHO RESCUED JEWS

The Holocaust challenged established social norms, values and relationships. It led to a weakening of the bonds within Jewish society as each individual Jew was subject to persecution and the threat of destruction. In these situations, the quest for personal survival often became an individual’s focus. However even in these situations there were a number of Jews who risked their own lives to rescue their fellow Jews – both family members and complete strangers. A historical enquiry into this group of Jews who risked their lives to save other Jews is an important way of challenging the idea that many Jews did nothing, explored elsewhere more fully in the historical enquiry activities related to resistance. Individuals such as Marianne Cohen and the Bielski Brothers provide a useful insight into how Jews tried to rescue other Jews. 
EXTRA RESOURCES

Yad Vashem – Righteous Amongst the Nations Program

http://www1.yadvashem.org/yv/en/righteous/index.asp
Holocaust Educational Trust – “Teaching Tools”

http://www.het.org.uk/index.php/education-general/login
Yad Vashem – Besa: A Code of Honour. 

http://www1.yadvashem.org/yv/en/exhibitions/besa/index.asp
Yad Vashem – Jews who Saved Jews.

http://www1.yadvashem.org/yv/en/exhibitions/live_with_honor/jews_saved_jews.asp
OTHER FILMS 

In Darkness (2012) is based on the true story of Leopold Socha, a sewer worker and petty thief in Lvov, who took action to rescue Jews he found hiding in the sewers of the city. Originally Socha helped the Jews in exchange for payment, but when the money ran out he continued to help. He succeeded in rescuing 14 Jews and was recognised as Righteous Among the Nations in 1978. Some of the scenes in this film are of a graphic nature and much of the language is not suitable for Key Stage 3 students. You should choose clips carefully to ensure they are appropriate for your students.

Schindler’s List (1993) is based on the novel by Thomas Keneally Schindler’s Ark. It tells the story of German businessman Oskar Schindler, who saved the lives of more than 1,000 Jews from deportation to Auschwitz. Some of the scenes in this film are of a graphic nature, so you should choose clips carefully to ensure they are appropriate for your students.

5.8 RESISTANCE
INTRODUCTION

For many students, one of the big questions when studying the Holocaust is ”Why didn’t Jews fight back against Nazi oppression and murder?” This is partly because much teaching of the Holocaust has omitted any reference to Jewish resistance during the 1930s and 1940s. It is important for students to understand that some Jews did resist Nazi persecution and for them to explore what is meant by the term “resistance”. Many recent Holocaust related films have focussed on the concept of resistance and can be a useful tool to explore this complex part of the history of the Holocaust. Suitable for Year 9 students upwards, this lesson uses two film extracts as a starting point.

1. The Counterfeiters (2007), based on Adolf Burger’s true story The Devil’s Workshop, is about a secret Nazi plan codenamed Operation Bernhard. The plan was to destabilise the UK and US economies by flooding them with forged currency. The operation, which began at Sachsenhausen concentration camp, involved a group of prisoners, who were expert forgers and printers, producing millions of fake notes. 

2. Defiance (2008) is set during the Nazi occupation of Belarus and tells the story of the Bielski partisans led by three Jewish brothers. The film was an adaptation of Nechama Tec’s book Defiance: The Bielski Partisans. This film is a useful depiction of the actions of the Bielski Partisans and is also interesting in showing the challenges of living in the forest as partisan fighters.

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 4 from The Counterfeiters and clip 6 from Defiance. Students work in small groups to discuss the questions, making brief notes about what they understand about resistance during the Holocaust from these clips then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use these clips to begin a wider historical enquiry about Jewish resistance during the Holocaust.

The Holocaust can challenge students’ understanding of what it means to resist something. A useful opening discussion to have with students could focus on how we resist something in contemporary society and what the outcomes may be for this resistance. From this point, students could carry out a historical enquiry focussing on one or all of the following themes.

REFUSAL

Clip 4 from The Counterfeiters depicts the character of Burger refusing to wear the coat of a man who has been murdered at Auschwitz. For many students resistance means taking up arms or protesting, but this film clip allows pupils to consider the idea of more passive resistance. One aspect of a historical enquiry into Jewish resistance could focus on Jewish refusal to become what the Nazi were trying to turn them into. A particularly useful piece of testimony that may help focus your students on this difficult idea comes from Primo Levi. In his book Survival in Auschwitz, Levi discusses another inmate, Steinlauf and his daily routine of washing himself despite the lack of soap and clean water. This testimony could lead to a discussion of maintaining one’s human dignity as a form of resistance.

WRECKING AND SABOTAGE

Clip 5 from The Counterfeiters shows a discussion between Burger and another inmate of Sachsenhausen about his sabotaging of the counterfeiting process. Many Jews were taken to work as forced labour in places such as Sachsenhausen or Dora-Mittlebau, where they took the opportunity to try and slow the German war effort by sabotaging the creation of V2 rockets and other weapons. A historical enquiry that focussed on this element of resistance could follow a case study, such as Operation Bernhard or it could be based on survivor testimonies that focus on the experiences of individuals working in these areas and their actions.

ARMED RESISTANCE

Armed resistance is one of the areas of resistance where your students will be most comfortable and will possibly have more prior knowledge. Any historical enquiry into this particular area has several key case studies that will allow an in-depth exploration of the area, and comparison between the different cases of armed resistance. A case study such as the Warsaw Ghetto Uprising of 1943 is perhaps the most famous example of armed Jewish resistance to Nazi oppression. It has also been the subject or part of many major feature films and documentaries which may be of use in exploring this form of resistance. Students could also focus on the Auschwitz revolt of 1944 or the uprisings in Sobibor or Treblinka. An investigation into any of these particular case studies should consider how resistance was organised, the outcomes of the resistance and perhaps most importantly, who were the people involved and why were they resisting?

An enquiry into armed Jewish resistance could also consider the groups of Jewish partisans that were formed in Eastern Europe. The film Defiance (2008) focuses on the story of the Bielski partisan group and their actions in resisting the Nazis and rescuing Jews from ghettos. An exploration of this case study could allow the students to explore challenges facing a group of Jewish Partisans and how these were overcome. There are many testimonies from Jewish Partisan fighters which students could use to explore this aspect of resistance; the United States Holocaust Memorial Museum has an online exhibition which contains testimony, images and maps that focus on Jewish Partisans – see link below.
SPIRITUAL RESISTANCE

Perhaps one of the most challenging aspects of resistance during the Holocaust can be the idea of spiritual resistance. The maintenance of Jewish religious life, the preservation of Jewish history and culture, education of children and the arts is an area that is rarely taught in schools, if at all. Yad Vashem has a series of online exhibitions that could form the basis of a historical enquiry into spiritual resistance. One particularly useful exhibition focuses on the story of the Oneg Shabbat. An investigation into this particular story allows students to focus on the process of keeping an archive, recording the history of the Jews in the Warsaw Ghetto and their day-to-day life.
EXTRA RESOURCES

United States Holocaust Memorial Museum – Jewish Armed Resistance: Partisans

http://www.ushmm.org/wlc/en/article.php?ModuleId=10005441
Yad Vashem – The Warsaw Ghetto Uprising

http://www1.yadvashem.org/yv/en/holocaust/about/07/warsaw_uprising.asp
The Oneg Shabbat

http://www1.yadvashem.org/yv/en/exhibitions/ringelbum/index.asp
Article about Operation Bernhard http://www.moneymuseum.com/moneymuseum/library/texts/text.jsp?lang=en&id=70062#4
United States Holocaust Memorial Musuem – Background to the Bielski Partisans.

http://www.ushmm.org/wlc/en/article.php?ModuleId=10007563
OTHER FILMS 

The Pianist (2002) is adapted from the autobiography by the Polish musician Władysław Szpilman. It tells the story of Szpilman’s escape from the Warsaw Ghetto and his time spent in hiding for the remainder of the war. The film depicts the Warsaw Ghetto Uprising and the Nazi response to it. The Pianist also allows for an exploration of the underground printing presses that could be found in the Warsaw Ghetto.
5.9 JUSTICE
INTRODUCTION

The Allies had discussed the idea of how to deal with Nazi War Criminals during the War, and after the Allied victory these discussions became a reality. The main focus of the immediate post-war trials was to punish the Nazi aggressors of World War Two. Nazi war crimes against the Jews were mentioned but were not central to the trials. The idea of justice is one that is vital to any study of the Holocaust, but is one of the areas perhaps most overlooked when teaching. Suitable for Year 9 students upwards, this lesson uses a film clip from Judgement at Nuremberg (1961) as a starting point. Ths film was inspired by the Jurists’ Trial that took place before the International Military Tribunal after the end of the war. A central element of the film involves a fictionalised legal case called the Feldenstein case, which was based on the real life Katzenberger Trial in 1942. Some of the scenes in this film are very graphic and not appropriate for the classroom.

CLIP ANALYSIS

Using the student worksheet as a focus, show clip 8 from Judgement at Nuremberg. Students work in small groups to discuss the questions, making brief notes about what they understand about justice after the Holocaust from this clip then feedback ideas to the whole class. This will form the beginning of their enquiry. 

TAKING THINGS FURTHER 

Below are some suggestions about how you could use these clips to begin a wider historical enquiry about seeking justice after the Holocaust.

Before beginning a historical enquiry into justice after the Holocaust, it would be useful to explore what we mean by the term “justice”. The Holocaust is an unprecedented event in 20th Century history and this created challenges for both those seeking and those administering justice. It is important for students to consider the legal process involved in seeking justice in functioning societies; from here they can consider the challenges of seeking and administering justice in the unique circumstances such as those presented by World War Two and the Holocaust.

THE NUREMBERG TRIALS: 1945-46

The Nuremberg Trials were a series of international military tribunals, held by the Allied forces, most notable for the prosecution of prominent members of the political, military, and economic leadership of the defeated Nazi Germany. The trials lasted from 20th November 1945 until 1st October 1946. The first and best known of the trials was that of the major war criminals including Hermann Göring, Julius Streicher and Albert Speer. A series of lesser trials followed the Nuremberg Trials including the “Doctors’ Trial” and the “Judges’ Trial”.

A historical enquiry into the Nuremberg Trails could focus on several key areas. Students could build on their analysis of the footage in the clip taken from Judgement at Nuremberg to consider in more depth who was on trial, who were the Judges, how were the trials conducted and the type of evidence that was submitted. From this point students could build up a bigger picture of the people involved and the process of the trials. By referencing the online exhibition that focuses on the Nuremberg Trials (hosted by the United States Holocaust Memorial Museum), students could reflect on the question of ‘Was justice achieved at Nuremberg?’

It may also be interesting to consider how the trials were reported to the wider world through newsreels and newspapers. Students might compare the proceedings of the trial with the way they were reported in the UK. This would allow for an exploration of how the news is constructed, encouraging students to reflect on the reporting of the news at the time of the trials and in contemporary society.

THE EICHMANN TRIAL, 1961-62

In May 1960, Adolf Eichmann was kidnapped in Argentina by Israeli agents and taken back to Israel where he was put on trial in Jerusalem in 1961. His trial was the first time that the Holocaust was presented to a judicial body in full detail, in all its stages and from all its aspects. The trial was followed closely by the world’s media and reported about around the world. 

A historical enquiry into the Eichmann Trial can build on students’ skills of analysing both film clips and source evidence. The focus of such an enquiry might be to investigate the impact that Nazism had on the individual, and to evaluate if the defence of ‘only following orders’ is ever justified. Yad Vashem has an online exhibition about the Eichmann trial, and much of the footage taken at the Eichmann trial has been put on YouTube. 
EXTRA RESOURCES

Yad Vashem – Marking the Nuremberg Trials

http://www1.yadvashem.org/yv/en/exhibitions/nuremberg/index.asp
BBC Archive – Witnessing the Holocaust
http://www.bbc.co.uk/archive/holocaust/
BBC History – The Nazis on Trial
http://www.bbc.co.uk/history/worldwars/wwtwo/nuremberg_article_01.shtml#five
BBC History – Who were the guilty?

http://www.bbc.co.uk/history/worldwars/genocide/guilt_identity_01.shtml
United States Holocaust Memorial Museum – The Nuremberg Trials and their Legacy.

http://www.ushmm.org/museum/exhibit/focus/warcrimetrials/
Yad Vashem – The Eichmann Trial

http://www1.yadvashem.org/yv/en/holocaust/eichmann_trial/index.asp
The Eichmann Trial YouTube Channel

http://www.youtube.com/user/EichmannTrialEN
OTHER FILMS 

The Reader (2008) is a feature film set in post-war Germany. A young law student observing the war crimes trials is stunned to find his ex-girlfriend is on trial. As the story of her involvement in Nazi war crimes develops, so does his understanding of their earlier relationship and her involvement. 

6. FURTHER READING
Holocaust and the Moving Image – representations in film and television since 1933
Edited by Toby Haggith and Joanna Newman (2005)   

History on Film, Film on History – Robert A. Rosenstone (2006)       

http://teachinghistory.org/issues-and-research/research-brief/20297
� www.filmeducation.org/thinkingfilm


� http://www.filmeducation.org/resources/film_library/getfilm.php?film=1206


�http://www.hedp.org.uk/page_viewer.asp?page=How+is+the+Holocaust+taught+in+schools%3F&pid=70


� Available from the Holocaust Educational Trust at � HYPERLINK "http://www.het.org.uk" �www.het.org.uk�





� Available from the Holocaust Educational Trust at www.het.org.uk.
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